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Disability Categories > Activities: “Learning Disabilities”
 
 
LD Activity One: “Thinking About Inclusion and Learning Disabilities: A Teacher's Guide” 

 

This teacher’s guide from the Council for Exceptional Children’s Division for Learning Disabilities presents the concepts and research on learning disabilities and inclusion. It features explanations of what a classroom is like to a child with learning disabilities, and shows teachers how their classroom structures and instructional practices affect their students. The guide, which is a companion to "Research on Classroom Ecologies: Implications for the Inclusion of Children with Learning Disabilities," was edited by Deborah Speece and Barbara Keogh and published by Lawrence Erlbaum (1996), and is no longer in print. However, a free download of it is available at:  http://www.dldcec.org/pdf/dld_ecologies.pdf
(Excepts below are from pages 4-5 of Thinking About Inclusion and Learning Disabilities: A Teacher's Guide)

 

 As you read through the following excerpt that describes general education classrooms, 

 

-- decide if each of the descriptors are still accurate based on your experiences in general education classrooms.

 

--describe how each factor of the classroom environment would enhance learning or detract from learning for a student with a specific learning disability.

 

 
WHAT ARE GENERAL EDUCATION CLASSROOMS REALLY LIKE?
 
How are they organized? How different are they one from another? The way classrooms "are"- how they are organized and run - has powerful effects on what happens in them: on such things as who initiates, what sorts of responding occurs, when knowledge is displayed, whether mistakes are valued, how face-saving tactics play out, to name a few. 

 

At the same time, the broad strokes of classroom operation are so familiar that it is extremely difficult to notice their effects on your students and yourself. Below are some of those broad common contours of classrooms. While we are all intimate with features listed here, is it possible to step back and consider them from the angle of someone who wishes to know, "Are these ways inevitable?"

 

1. Classrooms are crowded environments, arranged to maximize general, not close, observation of students.

 

2. They are busy places, filled with rapid interactions.

 

3. Mostly driven by clock time, they rarely operate in the flow of time. And yet, despite time pressure, much of students' classroom career is spent either waiting or being interrupted.

 

4. For students, classrooms are public arenas. The public spotlight can, at any moment, bare this child's failings (or that one's worthiness), making clear the official pecking order.

 

5. For teachers, classrooms are private domains, rarely encroached for any length of time or depth of observation by another adult.

 

6. Teacher talk predominates in classrooms, especially during times of intentional teaching. Student talk is minimal, especially during times of intentional learning.

 

7. Overwhelmingly, classroom instruction relies on whole group instruction, accompanied by large amounts of loosely overseen seatwork.

 

8. The instructional focus is largely at the activity level, with teachers' expressing satisfaction when "things are going well," with students enjoying themselves.

 

9. Checking in on students' performance is frequent, but uneven; probing individual students' understanding, providing instructive feedback or monitoring individual progress is rare
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LD Activity Two:  How to Level the Playing Field 

 

Divide students into groups or pairs according to grade levels (e.g., preschool, elementary, middle school, high school, post-secondary) or specific teaching fields (i.e., math, science, literacy, drama, music). Explain the difference between modification and accommodation to the class and give specific examples that would apply to each group’s selected grade level or subject area. (Hint: A modification is when the subject content needs to be changed or “modified” to teach the individual at his/her level. An accommodation would be a change of seating, allowing the individual to work with another student, use of technology or adaptive materials.
 

Have each group brainstorm ways to modify and accommodate students who have learning disabilities with general or specific assignments, tests, and homework for their classes. Have a spokesperson and a recorder for each group or pair to share their ideas with the rest of the class. This can be done orally or if time permits, have students prepare a demonstration or a visual that can be shared with the entire class. Have students identify whether their idea is a modification or an accommodation or based on the definition included in this module.

 

 

LD Activity Three: Learning Disability Simulation
 

Reproduce the following and distribute to students and ask them to keep the paper face down. On the count of three, give students 1-2 minutes to decipher this message and discuss their reactions to how it might feel to be a student with a learning disability who has difficulty with spelling. Also, note that trying to read this excerpt may also simulate how words or passages in a book may overwhelm a student with learning disabilities who struggles with reading comprehension.

 

Typoglycemia

I cdnuolt blveiee taht I cluod aulaclty uesdnatnrd waht I was rdanieg. But beuasce of the phaonmneal pweor of the hmuan mnid (aoccdrnig to a rscheearch taem at Cmabrigde 
Uinervtisy) it deosn't mttaer in waht oredr the ltteers in a wrod are witrten, the olny iprmoatnt tihng is taht the frist and lsat ltteer be in the rghit pclae. The rset can be a taotl mses and you can sitll raed it wouthit a porbelm. Tihs is bcuseae the huamn mnid deos not raed ervey 
lteter by istlef, but the wrod as a wlohe. Such a cdonition is arppoiately cllaed Typoglycemia :)- 
Amzanig huh? Yaeh and yuo awlyas thought slpeling was ipmorantt. 

 

LD Activity Four: Case Study on Learning Disabilities
 

Review the case studies of JC, Gary, or Mary posted on the Project IDEAL webpage under “Case Studies” on the Resource section of this Overview Module. Complete recommendations based on the information in the case study and information you have learned in class. Utilize the modifications and accommodations from Activity Two. State specific reasons for the recommendations you have provided.
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