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Amy: Ok, so welcome again to our team interview on collaboration for children with challenging behavior. If we could just go around and introduce everyone who is in the room, who is gonna be a part of our podcast today. Joy, why won't we start with you?

Joy: I am Joy. I was James's three year old classroom teacher.

Amy: Ok.

Amanda: I am Amanda and I am James's four year old classroom teacher.

Amy: Ok.

Susan: I am Susan. And I am, work as an inclusion facilitator here on the campus. And I go in and out of classrooms and help teachers make modifications for children with special needs.

Amy: Great, great. And we are glad the three of you are here today. And we also have a very special administrator here, James's principal.

Beth: And I am Beth. I am the administrator of an early childhood school. The children at this school are all three and four years old. So we do have a lot of collaboration together, about solving problems.

Amy: Exactly. And this is not directly a part of the interview. But um, I am the child's parent. I am conducting the interview. Um, so, it is kind of a dual role for me to be, um, in the team. But this team has certainly included me, every step of the way, as a part of the educational team. So I've appreciated that. But now I wanna, I wanna ask, and maybe start with, with Susan or Beth, talk to me about what James's behavior was like when he first came. And this was a big transition for him, into a school program, having never been in school before. There were several things involved. But tell us a little bit about some of the challenging behavior that he did have in the beginning.

Susan: Ok, um, like you said, this was a big change for him and a big transition. And that was really the core of what set up off behaviors with him. I think, was times during transitions, um, starting from when he got off the bus.  You know, with getting him into the building in the morning, past the fish tank we had. Um, he, that, even that was, you know, a feat because that is something that caught his attention and he wanted to do that. Um, getting him into the classroom routine was difficult. Um, it was, um, kind of like James wanted to do what James when he wanted to do it. Um, following directions from the classroom teacher was real difficult for him. I think joining groups was difficult for him, which resulted in outbursts for James. Um, lots of screaming and crying, um, and then some aggression came along with it. And those were the behaviors that I think we, um, were the most challenging... 
Amy: Sure, sure. 

Susan: To handle.

Amy: Sure. And I remember it, you know, when he first started, as his mom, I was also, you know, visiting the campus, and I did see some of those challenging behaviors too. And it was a little bit of a mystery to me, as to how to help him in this new environment, be more successful and learn new behaviors. But he, he really did have some, some challenging behaviors in the beginning that were, um, a bit mystifying to, to all of us. So, tell me more, what was the, how frequent were these behaviors?

Susan: Definitely with each transition during, during the day. Um, it was hardly to, you know, to really...
Beth: In the beginning it, it was very frequent. At every transition, getting off the bus, walking down the hall, going in the classroom, joining the first group, moving to the second group. So, it was happening multiple times an hour. Many times, in the beginning.

Amy: Sure. And sometimes we don't realize how many transitions little ones do go through in a day. But for James, particular every transition was…
Susan: It was. It really was. You know, once getting in, putting back, getting his backpack into his locker, moving to brushing teeth. Um, you know, like, like Beth said, each transition was, was difficult. Um, I know I really haven’t described the behaviors, you know, that, what were, you know, talking about as challenging. But lots of resistance. And within the resistance came the yelling. And, um, you know sometime it was just a scream. You know, and, um, sometime it was a, a refusal. Um, he did have the language, but he wasn't using the language.  That make sense?
Amy: Right, right.

Susan: And then, um, I did say some aggression, yeah there was some hitting and kicking and sometimes he would get really frustrated he would, you know, slide things off of a desk, you know,  or, um, or throw whatever it was. It, it was just a matter of frustration. I think of not being able to communicate what it was he really wants.
Amy: Ok, ok.
Susan: Like a journey to Mars….
Amy: So, this for him, it does. Thank you, Susan and it really was, like a journey to Mars for him, being in a very structured environment and so, those, that is, that is a good description.
Beth: And large numbers of children. So he was growing from a home environment where he was the only child, and having to walk into a school with 275 other children, into a classroom with 17 children, um, meeting to join one group, let go of the group, move to another group, and his disability was showing itself very clearly. He wasn't able to take in the information and the structure that was provided for children who didn't have a disability. And, so, you need, you got to get started. And, so, in, in he comes and there’s your beginning. So, you know, what he was doing was to the very best of his ability to communicate (from background: and cope). I, I need help. I don't know what to do. Um, and we all cope in some way or another. You can either run away, or you attack. We all saw fight-flight or the other little pool where you go I can do it. And yes it is. You know. So, he was doing what we all do but then in a school setting, our job is to help each child become available to learn. So his behaviors were shopping his ability to learn from the school behavior. So the very first thing we had to do was to begin to look at the behaviors, exactly what you are asking. Where is it happening, when is it happening, how often is it happening. Um, what’s he getting out of those behaviors. Um, what, what do we need to begin to do then, to, to replace those behaviors that were getting in his way of learning, that were inappropriate, that no one wanted him to be doing. You didn't want as the mom for him to do the teacher didn't want him to be doing and it’s just not as easy as "Stop it, stop doing that". So we have to learn some new patterns. So, I, I think, once you know what the behaviors are, and that's the first critical thing, you’ve got to describe the behaviors, and you got to look at the where, when and how, and now you have got to start teaching. 

Amy, Ok, so, Susan you described the behaviors a little bit as, you know, some screaming, a little bit of, of running that happens, I know, in a cafeteria, the flight that Beth was talking about. Um, during each transition maybe, you know, knocking materials off the desk, refusing ...

Susan: Refusing, um, refusing everything. There was lots of resistance.

Amy: Ok. And I think that the teachers that, you know, will be listening to this. They are gonna face, when a child has challenging behaviors, each of those behavioral topographies if you will, what the child is actually doing, are, are each challenging in their own way. So, and you described, um, that this happened often when coming off the bus, when transitioning both inside and outside of the classroom, in the cafeteria, in the classroom, so different environments in the school. And they happened pretty much on a, on a daily basis, and on a per transition basis, for him. Is that accurate?

Susan: Uh huh.

Amy: Ok. So, tell me about the team's initial response to some of these, some of these behaviors. What did you try first and what did you learn from that?

Susan: Ok. Our initial response, um, I think, was to give him some one-to-one support, individualized support. And calling you, involving you, letting you know what was going on. You are his best advocate. Yeah, I think that, um, ...

Beth: And that's the parents' role, and we sometime forget that that needs to be our very beginning response, needs to bring in the people that know him best, the family.

Susan: Right. And I think, you know, getting insight on, you know, was there something going on, you know, at home that could be causing, you know, this and just us working together as a team .

Amy: Sure, sure, sure.

Susan: I think that those were our initial responses. And then, um, and then we, we called in some additional support. Um, our behavioral specialist for the district to observe and give us some recommendations. Then you, with your help, we, um, you, you had recommended Dr. Banda from Tech. Um, and they came out and gave us some recommendations as well, of course, number 1, first of that, we, um,  but, those were our initial, were our initial responses to get some, some things in place. And all was trial and error ...
Amy: Ok. Well I like what you, what you said. You just kind of expanded the circle. When you first started seeing some problems, you started getting more people involved, more help involved. That is the principle. Then, you know, the district behavioral person, and then, um, a university person who happens to be certified in behavioral.

Susan: What I didn't mention is, um, it initially started with our inclusion team. We have a team of two facilitators and to TAs. And I believe, you know, it really initially started with the four of us, collaborating, and, you know, putting our heads together.
Beth: We are knowledge-based.

Susan: Right.

Beth: Things would potentially happen in this setting. And some of that did begin to happen, not as much as we wanted them to. Right, so, that's when the circle needs to get bigger and bigger. 

Joy: Initial response, I think the really initial response, the very beginning response from the classroom teacher, was really more, oh, no, what am I going to do? I have 17 kids, and this child needs my one-on-one attention. Oh, no, how will I manage this? You know, the initial response is often that fear of what if I can’t do it. And so, I think we just need to always know that is the normal response. And then it's so comforting to know that you already have a plan in place, to begin making circle bigger or you inclusion team and then doing what you just said. But really, the new, the first real response is, oh, no, what if I am not enough, what if I can't. And so, I think every teacher needs to know that, that is a common and the most normal response because it is a unique situation when a child is unable to respond to the school setting as we set it up. So then our job is to then adapt and modify the school situation to include the needs of each child, so that...
Susan: Oh, you know, it goes back to what we said to the first question of the initial response team  what was causing the behavior. You know, to question that. I think that is our response to figure out what is it that causes. 

Amy: So, so tell me about how you, how did you make the connection and say what the causes were of some of the behavioral challenges? Cause I think Susan added something that, that every single team tries to figure out. 

Susan: And I am not sure that we ever really did determined that. But just by try trial and error kept trying things that we knew were positive reinforcers for James.

Beth: Well I think, look at his diagnosis. And you looked at general characteristics of a child on the autism spectrum. What are going to be some of the interaction patterns that we already know in general, not specifically to James but in general, what are some of the road blocks to communication flowing back and forth. And based, um, you are really not getting yourself credit for the incredible knowledge basis that you already came in as the special ed. inclusion facilitator you’re next going up to the classroom teacher who understands the general education, um, needs of children, you brought bear… Ok, let's look. What is the testing assessment already show us? We got mom in to talk more about what happened prior in other settings. So, you brought that knowledge base. And that's what you said we started putting in place things um, based on, we already knew he was on the autism spectrum. We already knew that these were going to pop with the disability and things. 

Susan: So, um, so, the positive reinforcers, motivators, you know, what things were motivating to him, knowing the visuals are a big aid, you know, kids with, well, all children, um, particularly at this age, um. But so we put lots of visuals, in place. We visualized his schedule for him and, and we individualized his schedule for him.

Amy: Well, I think in what you just said, Susan, you connected some of the causes right there, that with his diagnosis, with his extreme discomfort, and the behavioral problems that happened around transition. Your support strategy was addressing that cause of that behavior. You know, the cause of, not knowing what to go to next, needing support ...

Multiple people talking over each other.

Beth: Prediction aid of what is going to be accepted just like the teacher was going. Oh, no, what if I am not enough? Unconsciously James is also going, oh, no, what if I don't know what to do next? And so, then you began resisting. Because oh my, what if I am not enough? It is a pretty horrid kind of place to stay. You want to get out of that so you run, you yell, you give out all the signals that say, I’m not getting it here.

Susan: We allowed him to have comforting things. Using things that were a comfort to him, and just, you know, hang on to his little stuffed cat that he, you know, adores. So, um, but we allowed him to have things that were comforting, you know, to make him feel better.

Amy: Yes, yes, you did, you did. And as a parent I want to go back to the, the initial response that I had when he was having problems, was, oh, no, he’s not going to be successful in school. You know, oh no, they don't know how to handle him. I don't know how to help them handle him, cause I am not there. So I had that moment. But then as you started to use these strategies, and everyone started to see them working and actually supporting him and the behavior decreasing. Then I started to have more confidence that you all had found the right, um, support system for him at school and that he actually could be successful at school. You know, we were starting out on the right path. But I, I want to shift to Joy, now a little bit, and talk about this structured environment in the classroom and then just some of your own reflections about what you saw as, as a regular education teacher, what helped him be successful in your class?

Joy: Well I think because it is such a structured environment that he wasn't used to, that that was a lot of why we were seeing the outburst, that he just didn't know, you know, what transition was going to come next and, so I really, I believe that the strategy Susan brought into the classroom, with the picture schedule, that gave him, um, the extra um, processing, um, you know, to processing the information, by looking at visuals.  To help him, um, to know what was coming next and this in turn helped the behaviors, helped, so, um, lower the outburst and things. We use visuals with the little ones a lot anyway, but just having all the extra visuals for each transition really helped James.

Beth: And he needed it specifically for him. So, and not just the general visuals that all the children were accessing to know what to predict would happen next. He needed some concrete carrying of visuals in place that he carries, can, exchanging it and getting the next one. 

Susan: It got him to the next place he needed to go. 

Amy: Susan, describe, describe it in detail because people are going to be listening to this and not being in. Describe what the visual transition system that you created. 

Susan: Um, I guess we kind of call it a now-then schedule or a next-then schedule which has two squares on it. And, um, James is initially handed a card when he first, you know, arrives, goes, gets off the bus. Um, and, for example, if he went from the bus to enter his classroom. So, that, um, first picture has a picture of his classroom teacher on it and so then when he got to the classroom there was a car for him to put that on, clip on. And then the next picture, in the box with next, was a picture that had a picture of his locker and a backpack that took him there. And they just continued that each place had, um, had the next change on it that took him where he needed to go. 

Amy: Great.

Susan: So he would put it down, pick up another one, and that would get him where he needed to go.

Amy: I thought that was really, as a parent, I thought that was really innovative. And we may add pictures of that to put on. (Ok, sure,) just of the items themselves so teachers can see exactly what you are talking about. But it really was supportive of him. 

Susan: And it even started in the home, where we put one at your front door. For you to get him to the bus, and then when he got off the bus, he had one at home. So, (exactly) we continued it as long as he needed it. 

Amy: Exactly, exactly. And it, I think it really did get him over the, um, (fears) resistance and fear, exactly, of all of those multiple transitions that he didn't feel in control of and I feel like that gave him a sense of predictability and control and a to follow.
Susan: It gave him the information he needed.

Amy: Ok, and Joy, I want to go back to, just your own insights as a, as a teacher, what discoveries did you make? What things did you draw on that were helpful to you? Because you are a regular education teacher and many of the people that would be listening to this are regular ed. teachers. 

Joy: Right. I think a lot of it is just, um, giving James a lot of wait time, and being calm with him, and realizing, you know, what type of personality you have and his, and just trying to, you know, make him feel comfortable. You know, if you get real excited and, and scared about not knowing what to do with him, I think it makes him feel the same way. And so I think you just need to be really calm, and realize that, you know, if you don't, if things you’re doing with him are not working, there are always other people around that can help you, to give you other ideas, and you know, you’re eventually going to figure it out you know what is going to work best and we just have to try different things and just keep, keep working until you figure it out.

Susan: You know, I think that holds true with any child that challenges you.

Amy: To stay calm, to try to stay calm and realize. As Joy said, there are other people that will help and you will figure out the strategy but in that moment to try to, to not become, you know, overly excited or overly emotional and that's very hard to do
Susan: It is very hard to do.

Amy: Yeah, in that moment. 

Susan: I think it is very important piece of it.

Beth: I've heard a phrase, phrase used, this is a great visual for me, is, you are either going to download fear, or you are going to download call. And you know if, if you know we can hold hands, and there is no doubt this will be resolved in some way and progress will be made. And part of it is just, you know, you gotta hold hands. You gotta know you’re part of a team, you’re not out there hanging by yourself. And that there is just, um, not going to be anyway that we will not succeed. So, you, that, that piece of faith right there more than anything, and the wonderful thing is in a school district there are always other people to reach out to. And then the districts themselves can begin reaching out, as you did at Texas Tech University and um, that we’re able to just keep gathering more and more information.  From the medical field, from the education field, that we just have to do what you are exactly talking about collaboration is going to be the key. The minute you think that you alone are going to solve the problem you are barking up the failure tree, cause the fact of the matter is you will not always be able to solve every problem alone. So you have to rely on reaching out to get that help.

Amy: And Beth, you already, you already entered into the whole cultural piece of what, what this school has offered, you know, and being in a state of constant learning, um, as a parent, coming in, seeing that willingness both to communicate with each other, to problem solve with each other, but also just to learn and to be accepting and welcoming of other information, to take that with what you already know. I mean that is really, really exciting to see…  But before we get too far away from, from, um, our regular ed. teachers and what they know themselves, in what they found successful, I wanna go to Amanda and ask her for her experiences with James and with maybe other students who have behavioral challenges, what sorts of thing, did you discover, what things were helpful to you, what things did you find that were working.

Amanda: Um, what was most beneficial to me is that James was in our three year old program, so I was lucky enough to go and observe at the end of that school year and see what was working, and what they already had in place so I knew what I needed to start out doing. So that helped a lot because I was able to have, then, you know, now-then picture schedule already in place, to I know I was going to be doing that. I already learned interests, you know, by talking with Joy, Susan, and even talking with James's dad at the ARD, I knew that he liked trains. I knew that that was something that I could relate to him with, and that would help with the transition, or help us just to make a connection so that he would trust me and he would be more likely to do what I was asking him to do. Um, what James, it’s one of those things like, we do a lot of, um, we’ve done work with Becky Bailey and she said what you focus on you get more of. And, so, by noticing his little successes or pointing that out for him and saying, just focusing on the negative, like you are not sitting the way I asked you to. To say, oh, you’re, you know, you can't see the story so you are wanting to sit up why don't we scoot over here, now you can see. And, just pointing out things instead of just saying it negatively, that helps James a lot. And with any child, not even someone with disabilities, or challenging behaviors. Um, it helped a lot just, the fact that he had already been in school and known, he knew that there was going to be a schedule and a transition. You know, he would have to take part in those. We, um, I went to training on Asperger’s in the summer to kind of help, and see what does, you know, it was, an adult male, but, you know, who was grown up and being successful, what it was like and just him pointing out behaviors and how you can kind of work with them. That helps a lot.

Amy: Well I heard you say some really important things about the child's unique interests, and using those to build on positives for him, both as motivators, but also just as ways to keep him interested in the class and then almost catching him doing the right thing or building on the right thing even if it is very, very small. Recognizing that, trying to reinforce that and build off of the little tiny pieces that could grow in his behavior.

Amanda: And once you, we started there, based on interests, then I have to say we have to move him away to try new things, to explore new things that he has never done before. And so, it kinda helps to start out with what they are comfortable with and then expand.

Amy: I just, I can't say enough as a parent how exciting it’s been to see from one classroom to another classroom with the support of Susan, with the support of Beth and the team, but with two teachers, you know, how exciting it has been to see long term growth. I think maybe in the beginning we might not have predicted how well he would, how well he would do. Maybe we would, you know, but in the beginning sometime you don't see how far he can go, a child can go. So what was exciting was this little long term process and a gradual adding-on profits where the challenging behaviors were reduced, and then new behaviors, school behaviors, learning behaviors were added, gradually, through that whole process so that was really exciting. 
Amanda: Um, can I say one thing, um, that is with the transition schedule we have for him. Even if at the end of last year for the three year olds, he was more successful and he was able to transition, but make sure that in a new environment you always have that. Don't take away from children, so, you know, don't take away the modifications that you have. Always have them up in place so that, if they need it, because at the beginning of the year James used his transition schedule and now it’s an as needed basis. We have it available if he wants it, he can use it but we haven't taken it down because we don't want it to throw him off knowing that you have that support. So just make sure that you always….

Leave support to help encourage them…

Amanda: Right, I think it is important.

Beth: I'd like to just add about that schedule. It was certainly a safety net and became his best communication strategy. So it reduced the emotional, um, arousal in transition so that he could predict what is going to happen next. The other part of that, as the teachers and educational staff, is it also reduced our fear because we had a way that we felt relatively secure about that when he fell out, we were understanding it was because he didn't know what to do next. So it was a common device for us as well, not just for James. But it was like, oh, in our head, whether we said it or not, you’re not knowing what to do next, might figure that out. So it also works for us in many ways similarly to help with working for James. And that is part of the journey is, is looking at the behaviors, identifying what they are, looking at causes, beginning to put in place some things that can, um, reduce the effect of the cause. And, and so that it builds up confidence of, um, success. And, and so everybody needs that, um, to go from the uncomfortable “I don't know what to do” to being relatively sure that you are on the right track. And it is exactly what you got, and it’s true, what was the cause, the frequency, the peak, now what could help reduce the cause.

Amy: I love what you shared about it being a mutual tool. Because I think as a parent you also need those tools it’s like a tool for your child, becomes a tool for you too. Like when he is feeling uncertain then you are also feeling uncertain and that tool is shared. It is a mutual tool. So that, what Amanda described as far as the transition schedule being up, it also serve as the safety net for the team if things are off kilter or we know in schools schedules always change and sometime children with behavioral challenges don't deal as well with those changes. So you need those tools to help you as well as to help the child. So I am glad you brought that up. I have a couple of more questions and this is for the whole team. How was collaboration, I think we've heard this, how was collaboration a part of the team's success? And what types of advice would you give to other teams who are supporting students with challenging behaviors? And anybody can answer. 

Amanda: I think that you should work with the parents as much as possible because they know their child better than anyone.

Amy: Right, and I didn't pay you to say that. (all laughing)

Amanda: But, I mean they’re your main support because… And once you’re trying at school, you need to know so that they know what school is on. They can try at home and help you to support each other. 

Susan: And I think a huge part of the success for the collaborative change is that you get difference perspectives and points of view, and, um, brainstorming, and, um, and consistency, you know, with everybody being on board, you know, working together. You know that everybody doing the same thing. And, with consistency, um, in what is carried out and followed through is one of the most important factors.

Amanda: I agree with Susan. Plus, you know, you have several different people putting in there, different ideas and it’s not just one person, trying to think of ways to help James to, you know, several people come up with ideas to help. Because what, what works for one child won't always work for another and just having ideas that you might not have thought of, or you might have used before but weren't really sure if they would work for James or someone else, you know. Someone else might remind you, how well that worked and you’re like “Oh, we could try that.”
Susan: We even included, you know, our occupation therapist in this coll, you know, collaborating team. Um, who gave us lots of, um, great ideas, you know, some sensory motor things to try to do for just, for calming. I think we really, we really brought in all the troupes, which I think is important and needs to be done. 

Amy: It sounds like you drew from every resource. And I, and I know that and I witnessed it myself that you drew from, from all your strengths. Um, so, we were talking earlier about how it’s not a recipe for each child. You know, module one collaboration is not meant to give anybody a recipe. But it is meant to give you some principles of things you can draw from and as Amanda said, to, you know, individually problem solve, for each child that's a pattern to get into.

Susan: I once heard a quote that I’ll never forget, when I was at a workshop once and it was the best thing about challenging behaviors is you will always get a second chance. And um, 

Beth: And, you know too, the thing about that it does bring some humor to it, you know, um, because that’s so true. You, you might have chosen a strategy to put in place that didn't work. So the good news is the balloon is going come up again tomorrow so I can try another strategy. And so, you have to keep that ...levity or, I don’t know humor maybe’s not the right description, but you have to understand that it is a long process, it’s a journey. Some things will work, some things will not work. And, um, as long as you, you know that as a team you are headed in the, the same direction, you’re looking for learning behavior. What can help this child become available to a school setting, and grow his skills, and be able to learn side by side with his peers? And, it, you know, that’s the whole goal and, um, so it's just great when you know from the get go, you don't even have to say this, that's what we are all doing. We already share the common goal of, of helping him becoming available to learn.

Amy: One thing you will notice from, from this module is that, there is a, a very active administrator involved, who is part of, um, sharing information today. So I wanna shift a little bit and ask the team and also ask Beth herself, about the role of administrator when a regular education teacher, even a special education teacher is dealing with a child who is having maybe some pretty severe or frequent behaviors. How does an administrator help, help that team, and what is the role of this administrator in that process?

Beth: Well, I… this is, this is the, the way I always begin. Um, the teacher in the classroom is the frontline. They are there minute by minute. They have many jobs, many roles, many, um, pulls on his AR. So the first thing I have to do is listen and gather information, and hear what, what are the school needs to keep everyone safe, to keep um, the school functioning, providing for all children what they need and at the same time included a child with a difference. Um, that is sometime under the special education umbrella and many times is under a lack of experience, lack of exposure. So challenging behaviors come in all forms shapes and fashions who certainly know with children with identified difference that falls under the special education umbrella that they are gonna come with some already made needs of, already. Um, and then my next role is to be able to identify and help in brainstorming move the team that we are gonna need to put together. And begin reaching out to our known resources that we've already utilized before, and just keep broadening that circle, um, so that the whole team knows that we are all in this together. We are, we, maybe don't know today all we need to know, but we do know we can begin that, building a team of responders, the responder, classroom teacher, to then utilizing the, um, bigger circle. Then that is a comfort to me as the administrator too, an administrator that thinks that they have to have all the answers and know everything in that you, you’re role is to be the all knowing. Again, it is just sure failure. So it is a great comfort to know that we can build a team to help begin unraveling what is gonna happen next. I, I don't know what else you might see as being on that team.

Amy: What have you personally found helpful from that?

Amanda: Well, I think it's helpful to the classroom teacher just to have her support, like when we need to pull in other support from the community and the district, and can go to Beth and she knows where we can to go to get that help and who we need to contact.

Amy: Ok, ok.

Beth: You know, an administrator's role is to know the resources, and be able to know the funding sources for those resources, to be able to allocate those resources, um, so, you know, you need somebody on your team that can begin to pull those people together. So, as an administrator, when you are circling the truth to address the behaviors, you need somebody on that team that is gonna be able to go, yes, we can do that. If we need different materials, if we need to pay other people for training or for whatever, you have to be able to, um, meet that. 

Amy: And that is both the leadership role and the support role. Um, you’ve already touched on your personal values in that statement of having a culture of collaboration. That you believe in that value, that you support that value with resources, with your own time, with your interests in what you've communicated to the faculty and to all the support staff and to me as a parent, you communicated that to me personally. So, um, anybody else would, would you like to add in about what you found helpful from an administrator in this process of supporting someone with challenging behaviors?

Amanda: She will step in and do the same kind of things we are doing. If we are using, you know, pointing out the positive, she is the one to step in and do the same when she notices it and, she will just follow suit with anything that we have in place and so that is very helpful.
Amy: Right.
Susan: And I think Beth's visibility within the school. She not one to sit behind her desk all day but to be in the classrooms and um, and like Amanda said support what is going on in all of the classrooms.

Amy: I think she has communicated to me what, what’s possible, which she believes in the success of, even students that at first seemed like, you know, they may take a great deal of investment and I know that this team, part of what you’ve done is you’ve invested a lot. Amanda’s gone to training, and talked to with Joy. Joy has spent time um, during a real rough transition in terms of getting into a school program, and dealing with some of the frontline challenging behaviors. Susan has been there the whole time, figuring out what strategies specifically that he needs to reduce those behaviors. And, um, Beth has provided a, a umbrella of support for all of, all of the staff. So, 

Amanda: I think she also supports the parents well too.  She stays in constant contact with them.
Beth: Well I can remember some conversations we had where indeed it was early on and we didn't really know, we didn't really know how we were going to resolve that. And we had to do some, kind of, we’ve got to hold on, we’ve got to keep going. We are going to; we are going to resolve this. It’s sort of just, you know, you have to help each other, hang on that we can do it. 

Amy: You did communicate that to me personally that we can do it, we can get through this and I think you communicated that to all, all members of the team.

Beth: ... Resolving behaviors. When it has not been resolved, when it is still pervasive, when it is still really disrupting, we know the child is not learning, we know other children are being affected. And so, you know, there is that point where you just want to run yourself and go oh no, oh no, we can't do it. But you do have to believe and the good news is the longer you do it the more time you resolve it, the more time you get the team to work effectively, the easier it becomes to go, we will do it, we will get through this. We, we are good enough, we are knowledgeable enough and we’re not going to ever quit. So, that, you know, some of that is just grit, I can't just…  And um, that, that’s a helpful thing. And we talked about this too, everyone of us, and I am not sitting here saying I have never wanted to give up or, and someone else steps up and takes that role. That is the great thing of having the team. When one of you stumbles or both, ha, ha, I don't know what other things to try, somebody else goes, well um, let's see, what else could we do. You just, that’s the great thing about a team. You, everyone on the team will at some time reach their wall of knowledge, I don't know what else to do, and you have to maybe them learn that that's good and ok. Um, and not to let that become a fear, when fear backs up  because that will destroy your ability to keep thinking and evaluating and accessing what to do next. 

Amy: Ok, I want to thank you all for the time you have taken into this interview. Is there any last minute thoughts or advice that you would give to a team that is currently serving a child that has some pretty severe behaviors on, on what will help them?

Susan: I think it is important for the team to be sure to give significant time to the intervention that um, that they put in place, and to track it, and to know that it will get worse before it gets better.

Amy: Ok

Joy: I think just to remember that you have lots of lots of help. You are not in it by yourself. There’s always somebody there to help you.

Amy: That’s great.

Amanda: Um, remembering that it is always good to have that child in close proximity to you whenever you are in a large group setting so that you are there to help model. Um, for our age group, we have picture schedules up for everything. But even older grades, kindergarten, first have a visual for that child to them see the transition. Give them warnings if there is something different or if you know that ending, you know, coming in off the playground is a hard time. Go and warn them. We have this much time left. And then even make it a game to get to the door to wind up, we will go and hold their hand and help them so that they can be successful, or give them a special job. That will help.

Susan: And, and I think, something you touched on earlier, I think finding things that are motivating and of interest to them is big, is of big importance and, um, planning what you are going to use.

Amy: So you are not just seeing this kid as a problem kid, or a challenging kid, which sometime happens to all of us in schools and even as parent you can sometime just think that way temporarily, but to see that child as a whole child. Like, liking other things, being interested in things and I definitely see that this team has done that for my child, so I appreciate that. Any other, closing thought? Thank you very much for your time. 
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